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Editorôs Commentsé 

 One day in early November , I walked into the building at Radford University where 

my office is loca ted.  As I walked in, Marie, a U niversity housekeeper, was cleaning the 

glass doors.  I mentioned to her how much it meant to have an office in a building that was 

clean and smelled fresh.  It really makes a difference.  I told her that we really appreciate 

what she does.  

 Many of us make comments such as that, but more individuals could do so.  

Watching Marie  got me to thinking about how little we pay people who hav e an important 

influence our teaching and administrative jobs .  Iôve been in buildings and offices at 

schools or other colleges that were not so well kept.  Leaking roofs and dirty floors not only 

discourage attention to our best efforts but are unhealthy .  Moisture encourages mold 

growth and dirty floors stimulate allergic reactions.  

 We do seem to continue to live in hierarchical systems where status comes from 

how high up we are on the leadership chart.  Housekeepers and grounds workers donôt 

even make it to the chart.  When it snows and none of the rest of us can make it to campus, 

the housekeepers and ground keepers have to show up to clear the sidewalks and roads on 

campus.   

 I think too often we overlook the hard working people who empty our trash, 

vacuum our floors and clean out the bathrooms.  These are not fun tasks.  As an 

undergraduate , I worked five  months in a hotel in a resort area to raise funds for graduate 

school.  It was a hot and thankless job.  I was amazed at how messy a hotel room cou ld get 

in one night.  

 The 5 Pôs of invitational theory include people as well as places as we all know.  The 

people who make our places comfortable and enjoyable are often invisible.  They donôt 

grade papers, administer programs, or write faculty evaluatio ns ; but their contributions to 

our lives are significant .  What have we done for them lately?  

 The FORUM  staff wishes you a  wonderful holiday season. Although there is much 

we can be concerned  about in our world, we can  

create  havens of warmth in our own little part of 

the world.  

 

Paula Stanley,  Ph.D, NCC, LPC, LMFT, ACS  

Editor  

Invitational Education FORUM  

PO Box 7009  

Radford University  

Radford, VA  24142  

http://www.invitationaleducation.net/
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2008 INVITING SCHOOL AWARD WINNERS  
David Chapman, Chair of the Inviting School Award Program, has reported that twenty -four schools 

received the Inviting School Awards during our 2008 World Conference in Chicago.  Fourteen of the 

schools are from Hong Kong, and ten are from the United State s.  As the list below indicates, one 

College Education Department also received the Inviting School Award.  All the schools who receive 

the Inviting School Award present a packet of material that includes evidence that their school is an 

inviting place to work and learn.  Congratulations to these schools!  

 

Coffin School  

20 Barrows St., Brunswick, ME  04011        Principal: Walter Wallace  

 

Cox Landing Elementary School  

Rt. 2, Box 72, Lesage, WV  25537                  Principal:  Laura Cooper  

 

ELCHK Yuen Lo ng Lutheran Secondary School  

Lot 3797 DD 120  

Yueng Long, N. T., Hong Kong                     Contact Person:  Vivian Wong  

 

Harmon Elementary School  

2090 Frank Rd., Grove City, OH  43233        Principal:  Shelli Miller  

 

Harrison Street Elementary School  

70 Harrison St., Sunbury, OH  43074             Principal:  Lynn Kaszinski  

 

Haven of Hope Sunnyside School  

301 Anderson Rd.  

Tseung Kwan O, Kowloon, Hong Kong         Principal:  Law Kai Hong  

                                                                             Executive:  Susan Ho  

Holy Carpenter Primary School  

14 Kwei Chow St.  

Tokwawan, Kowloon, Hong Kong                   Principal:  Cheng Sze Sze  

 

Lok Sin Tong Primary School  

63 Lung Kong Rd.  

Kowloon City, Kowloon, Hong Kong                       Principal:  Chau Hoi Kit  

 

 

Louisville Elementary School  

202 W. 3 rd  , Box 489, Louisville, NE  68037            Counselor:  Linda Allen  
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Ma On Shan Ling Llang Primary School  

Lee On Estage  

Ma On  Shan, N.T., Hong Kong                                  Contact Person:  Chan May Kuen  

 

MFBM Chan Lui Chung Tak Memorial College  

Tin Shui Estate Phase 1  

Shamshuipo, Kowloon, Hong Kong                            Principal:  Grace Kwok  

 

Muskingum College Edu cation Department  

202 Montgomery Hall, New Concord, OH  43762      Chair:  Barb Hansen  

 

Po Leung Kuk N. C. E. Past Studentsô Association 

Hong Kong  

denniskoo@hutchcity.com                                                  Principal:  Koo Hok Chun  

 

Ocean Lakes High School  

885 Schumann Dr., Virginia Beach, VA  23454            Principal:  Amy Hunley  

 

Pentecostal Yu Leung Fat Primary School  

Hong Kong  

mychan915@yahoo.com                                                    Principal:  Winnie Chan  

 

Princess Alexandra Red Cross Residential School  

8 Rehab Path  

Kwun Tong, Kowloon, Hong Kong                               Principal:  Rita Mansukhani  

 

QESOSA Tong Kwok Wah Secondary School  

57 Tin Wah Rd.  

Tin Shui Wai, N. T., Hong Kong                                     Principal: Mak Chen Wen Ning  

 

Royal Spring Middle School  

332 Champion Way, Georgetown, KY  40234               Principal:  S hannon Gullett  

 

Scott County Middle School  

1036 Cardinal Drive, Georgetown, KY  40234            Contact Person:  Daniel Taylor   Wells  

 

Still Elementary School  

870 Casteel Rd., Powder Springs, GA  30127               Principal:  Gloria Navarro  

 

Tai Po Old  Market Public School  

10, On Cheung Road, Hong Kong                                 Principal:  Cheung Lai Chu    

                                                                                           Contact Person: Christo Yau  

Tai Po Sam Yuk Secondar y School  

2 Tai Po Tau Dr.  

Tai Po, N. T., Hong Kong                                                     Principal:   Yu Cheong Ning  

 

Tin Shui Wai Methodist  Primary School  

Area 31, Phase 1  

Tin Shui Wai, Hong Kong                                                     Principal:  Wan Ngai Ting  

 

Yan Oi Tong Pong Lo Shuk Yin Kindergarten  

Unit 114, 1/f, Hoi Lai Shopping Center  

Hoi Lai Estate, Lai Chi Kok, Kowloon  

Hong Kong                                                                                           Principal:  Amy Tse Ip Yuk Tai  

mailto:denniskoo@hutchcity.com
mailto:mychan915@yahoo.com
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The 2008 William Stafford Leadership 

Award  
   Submitted by Clio Chan, Committee Chair                                                                     

 

IAIE established the William Stafford Leadership Award in 

2003 to recognize exceptional service leadership within the Alliance. 

The award is named to remember Dr. William Stafford  (pictured at 

right) , former Professor of Counselor Education at Lehigh University, 

a founding member and leader of the Alliance. 

The William Stafford Leadership Award is the highest award presented by the 

organization. The Alliance bestows the Award every other year at the IAIE annual meeting. 

Nominees for this award should have a minimum of three years of distinguished service to the 

Internatio nal Alliance for Invitational Education which goes beyond local organization level.  

Former recipients of the Award include:  

 

Kate Asbill  John Novak  Betty Siegel  

Sue Bowen  William Purkey   Harvey Smith 

Dallas Blankenship  Tommie Radd  Mary Lynn Smith  

Clio Chan  Phil Riner   Paula Stanley 

David Chapman  Jack Schmidt  Peter Wong 

Mable Morrison   Dan Shaw    
 

As a standing committee, the William Stafford Leadership Committee consist s of a Chair 

appointed by the Board, a representative from the Stafford Family, and no more than two past 

recipients of the Stafford Award. During the past 18 months, the William Stafford Leadership 

Committee for 2007 -2009 , composed of Clio Chan (chair), Geoff Giampa, Kate Asbill and Sue 

Bowen, has put in great effort in seeking nominations and selecting award winners to be 

honored in 2008.  

I am pleased to announce that the three very exceptional members and leaders of the 

Alliance to be presented the award in 

2008 are John Piper, Charlotte Reed, 

and Jim Mahoney (in picture at right).  

In order to let you know more 

about these three very dedicated 

educators, I intend to introduce the 

winners to you one by one in this and 

coming FORUMs. The introduction is, in 

fact, the speech made by committee 

members of the Willi am Stafford 

Leadership Award during the 

presentation ceremony at the 2008 

conference.   
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The first one to be introduced to you is éé. Dr. Charlotte Reed. Please enjoy!!! 

 

 

INVITATIONAL THOUGHT:  
---from ñNeither Art Nor Accident:  A Conversation with Robert Pianta,ò Harvard Education Letter 
(January/ February 2008)  

 
ñTeachers who score high on positive emotional climate consistently demonstrate respect 

for their students.  They  are in proximity when they speak to the children in their  

classroom, establish eye contact before speaking to them, and  address them by name.   

They consistently have a warm and calm  tone and use language that communicates respect, 

such as saying  ñPlease,ò ñThank you,ò and ñYouôre welcome.ò  The absence of 

harshness and tension is noticeable, and when conflicts arise they  quickly dissipate. This 

type of environment is conducive to learning  and allows children to feel safe to explore.ò 

 

 

 

       

The first member we shall be presenting the Stafford Leadership award to 

is a woman who could be described as having happy feet, both on the 

dance floor and when singing.   I have always known her to be 

exceptionally optimistic in the face of any adversity.   As one of the 

founding members she has devoted over 25 years to the Alliance at 

multiple levels.   At the local level she has served as the Co -state 

coordinator for Indiana, and at the national and international level she 

has served as an official trainer  of the Alliance.   She has been involved 

with both the Advisory Board and the Board of Trustees, which she 

currently is the chair of, and has hosted two world conferences.   These 

and many of her other contributions have helped to strengthen the 

Alliance, a nd thus it is with great pleasure that I present this award to 

my Aunt Charlotte.  

Geoff  Giampa , grandson of William Stafford  
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IAIE OPPORTUNITIES  
 

Marshall University Begins New 

Invitational Education Masters Degree  

 
 Allyson Schoenlein, who teaches at Marshall University, Huntington, West Virginia, 

reports that Marshall will begin a Masters Degree program which emphasizes Invitational 

Education.  The program begins June 2009.  Students can select either an elementary or an 

secondary education degree, both of which will have similar courses, all directly aligned with the 

Invitational Education Philosophy.  

 The first two courses will be offered on the Marshall University campus in June 2009.  

After completion of the first  two classes on campus, a number of other courses will be offered 

online over a 15-month period.  In addition, two other courses will be taught both at Marshall 

University and in Hong Kong.  Students can select the location of their choice.  Educators from 

Hong Kong and local West Virginia schools have expressed an interest in this program.  The 

program coordinators hope other educators from across the country and other countries will be 

interested in completing this program.  

 
 18 hours of coursework will focus on GENERAL ELEMENTARY/SECONDARY EDUCATION: 

 

 EDF 621  Educational Research & Writing OR EDF Qualitative Research in Education 

 EDF 616  Advanced Studies in Human Development 

 EDF 612   Educational Evaluation 

 CIEC 534  Application Software in Classroom Curriculum Area  

 CL  610     Curriculum in Modern Secondary School OR  

 CL 609     Curriculum in Modern Elementary School  

 CL  549    Instructional Classroom Management  

  CL 542     Instructional Classroom Management in Elementary Education 

 

 AREA of EMPHASIS (18 Hours):  

 

 Introduction to Invitational Education  

 Methods in Invitational Education  

 Developing Leadership Skills for Invitational Education  

 Integration of Invitational Education for a 21 st Century School 

 Facilitation of Invitational Educati on Professional Development and Implementation  

 

 CAPSTONE (3 hours) 

 

 CL 659   Symposium in Secondary Education:  Invitational Education OR 

 CL 659   Symposium in Elementary Education:  Invitational Education  

 

 To find out more information about this progr am, contact Dr. Stan Maynard, 223 Jenkins Hall, 

One John Marshall Drive, Marshall University, Huntington, WV  25755.  Phone:  (304) 696 -2890 or 

email:  maynard@marshall.edu. 

mailto:maynard@marshall.edu
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Consider  a Donation to IAIE  
Dear Alliance Members and Friends,  

 

As 2009 comes to close, some of us will be donating to worthy charities, 

making helpful contributions while taking advantage of tax deductions. When you decide 

about charitable donations this year, please consider a contribut ion to the International 

Alliance for Invitational Education.  

 

The U.S. IRS recognizes the Alliance as a not -for -profit organization, and it has designated 

IAIE as a 501(3)(c) charitable organization. Your contributions are tax -deductible.  

 

Designated or non -designated donations are most welcomed. You may use the online 

credit card payment through the IAIE website (www.invitationaleducation.net  

<http://www.invitationaleducation.net > ), or mail your contrib ution to:  

 

IAIE  

Attn:  Susan Brown  

Mail Drop 9106  

Town Point Bldg,  3rd Floor  

1000 Chastain Road  

Kennesaw, GA  30144.  

 

Thanks, and best wishes for a promising New Year.  

 

Dr. Jack Schmidt,  NCC, LPC  

Executive Director, IAIE  

________________________________________________________________________  

 

The 2007 IAIE Leadership Institute in Scott County 

DVD  
 

Looking for a brief yet powerful message to describe 

Invitational Education to school faculty and staff or for a workshop 

presentation to counselors and other healthcare professionals? Here is 

a clear and crisp presentation of what invitational theory and practice are 

all about. A brief 10 minutes, this DVD highlights endorsements from noted 

singer and songwriter, Peter Yarro w, and brief explanations from selected IAIE leaders 

as well as co -founders, Drs. William W. Purkey and Betty L. Siegel.  

Now available through the IAIE Clearinghouse for the low price of $10 each, the 

Kentucky DVD is a must for schools becoming aware of In vitational Education or 

workshop facilitators presenting the basic principles of this approach to living and 

learning. A great introductory piece! Contact the IAIE Clearinghouse at Radford 

University to order yours today!  

 
Contact:   

 

RU Center for Invitat ional Education  

PO Box 7009, Radford University, Radford, VA  24142  

Phone:  540 -831 -6509              FAX:  540 -831-5627  

Email:  inviteru@radford.edu  

http://www.invitationaleducation.net/
mailto:inviteru@radford.edu
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Fundamentals of  

Invitational Education  
By William Purkey and John Novak 

 

 The International Alliance for Invitational Education is 

pleased to announce the 2008 publication of the book , 

Fundamentals of Invitational Education, by William Purkey and 

John Novak.  

 This easy-to-read book presents a succinct introduction to 

the theory and practice of Invitational Education. An affordable 

price makes it an ideal teaching tool for administrators, professors, 

workshop directors, and allied professionals. A significant discount 

of 50% is available for orders of 20 copies or more.  

 

 ADMINISTRATORS : The book is designed for mass distribution by superintendents, 

principals, curriculum specialists, and others who want to introduce Invitational Education to 

everyone in their schools and school systems. It is also a useful guide to Invitational T heory for 

counselors, healthcare professionals, and other clinicians looking for a social and emotional 

learning, perceptually oriented approach to helping.  

 PROFESSORS : College and university professors will find that the affordable cost of 

the booklet makes it easy to assign as required reading without placing an undo financial burden 

on students. The booklet is particularly suited as a roadmap for those preparing to become 

teachers, school counselors, and administrators.  

 WORKSHOP DIRECTORS : Fundamentals of Invitational Education is perfect for 

distribution at workshops to give participants an immediate and practical understanding of the 

theory and practice of Invitational Education.  

 FRIENDS AND COLLEAGUES : An excellent way to introduce friends and colleagues 

to Invitational Education is by buying and giving copies of this engaging book as gifts. Again, 

50% discounts are available for orders of 20 copies or more. 

 PRICE:  $9.00 per copy, plus shipping. Order 20 copies or more receive a 50% Discount!  

All prepaid orders include free shipping.  

Please send    copies of Fundamentals of Invitational Education.  Enclosed is a check in 

the amount of $  , or a purchase order (#   ). 

Name:         

Mailing Address:   

City  State, Province Zip or Postal Code  

Email:   

Send to: 

Radford University Center for Invitational Education  

c/o Dr . Paula Helen Stanley, Director,  PO Box 7009,  

Radford University, Radford, VA 24142 

FAX 540-831-5627  Phone 540-831-6509 or 540-831-6510 email:  inviteru@radford.edu   

mailto:inviteru@radford.edu
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Feature Articles  

 

Handling Ugly Monkeys  
 

By William Watson Purkey  
 

Metaphors are often used to communicate ideas, to paint a picture.  They help 

people to think in fresh ways.  Here I use ñUgly Monkeysò as a metaphor for 

problems and worries. 

 We all have a fair number of Ugly Monkeys. Most of us are equipped emotionally to 

handle a reasonable number.  However, some of us have accumulated many more Ugly Monkeys 

than others.  Sometimes, a whole shipment of Ugly Monkeys can arrive without warning.  Most 

of these Ugly Monkeys are given to us due to unfortunate life experiences, such as physical 

challenges or social/emotional experiences.  Difficulties with re latives and others can also 

produce a lot of Ugly Monkeys. 

Some Ugly Monkeys are given to ourselves  by ourselves.  These are the most difficult 

Ugly Monkeys to handle.  Some folks have given themselves enough Ugly Monkeys to last them 

a lifetime.   People handle their Ugly Monkeys many different ways.  Smart people keep them in a 

cage.  Caged Ugly Monkeys can be let out from time to time.  After they receive a reasonable 

amount of attention , they are returned to their cages and their owners move on to other matters.   

Other people let their Ugly Monkeys run wild.  These Ugly Monkeys require constant 

attention and rudely interrupt other activities.  They dominate the personôs life.  You can 

imagine what their homes look and smell like.  One way of get rid of Ugly Monkeys is to give 

them to a Zoo Keeper.  Zoo Keepers are those who are willing to accept responsibility for other 

peoplesô Ugly Monkeys. 

     The word quickly gets around that the Zoo Keeper is willing to accept Ugly Monkeys.  

Friend, relatives, even strangers line up to give the Zoo Keeper their Ugly Monkeys.  People 

come, day and night, to deliver their Ugly Monkeys.  Those who have given their Ugly Monkeys 

to the Zoo Keeper feel much better.  In fact, they begin to search for additional Ugly Monkeys  to 

present to the  Zoo Keeper. 

 As might be expected, the Zoo Keeper quickly becomes overwhelmed with Ugly 
Monkeys.  The Ugly Monkeys are everywhere, swinging from chandeliers, sitting in all the 
chairs, lying on the beds, bouncing around in the kitchen. Some of these monkeys require 
special attention, while others do their own thing, including on the carpets  
 Finally, the Zoo Keeper has had enough. He thinks ñI have enough ugly monkeys on my 

own, why should I accept those of others?ò  He takes action.   

When the next person tries to deliver an Ugly Monkey, the Zoo Keeper says, ñWow, that 

is one ugly monkey!  What are you going to do with it? I have no room for your Ugly Monkeys.   

However, I think that  you are smart enough,  able enough, and responsible  e nough  to handle 

your Ugly  Monkey s without giving them to me.  If you need help, there are professional Ugly 

Monkey Trainers that will be happy to show you how to handle your Ug ly Monkeys. But you 

canôt drop them off with me.I have enough Ugly Monkeys.  I n fact, I could give some of mine to 

you.ò 

And so, thanks to the Zoo Keeper, and sometimes with the help of Ugly Monkey Trainers, 
more and more people have learned how to successfully manage their own Ugly Monkeys. 
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Mopping Up the Floor: A Visit to a n Inv iting 

Bathroom  
 By Lynn Toman, Louise Uziel,  and Rebecca Sarkisian 
 

 We want to describe an experience we had that proves the climate of a 

school can be changed by even the smallest step. 

 While visiting a elementary/middle combination school , we 

discovered an absolutely adorable girlsô bathroom.  The walls were brightly 

painted and then decorated with nearly life -sized characters, trees, flowers, and animals.  Even 

the trashcans were decorated with huge-mouthed, fanciful creatures begging to be fed.  The 

bathroom was spotless although we visited it right after lunch and bathroom break time.  

 Later the same day, we commented to the teachers on the beauty and uniqueness of the 

bathroom.  Several teachers explained that that particular bathroom had been the bane of the 

school for years.  Graffiti-riddled with chipped institutional green paint, the walls were an 

eyesore, the toilets were always overflowing, and the sinks were continual swamp of soggy paper 

and spilled soap.   

 Then in desperation, a parent recruited her own daughter and several other fifth graders, 

and, through donations solicited from a local hardware store, they began to recreate the fifth 

grade girlsô bathroom.  That was four years ago, and since then there has been no graffiti, no 

swampy sinks, no trash littered floors.  

 One teacher reported that last year, when a student was late returning from the 

bathroom after lunch, she went in search and found the girl on her knees, mopping up a spill she 

had made when her eye shadow container broke. 

 If changing the appearance of a bathroom can have so much influence over how it is 

cared for and used and can have such an impact on the behavior of students, can we not assume 

that every area of the schoolôs physical being carries the same powerful messages?      

  

 

The Personal Touch  
 

Barbara Cole 

St. John Neumann School 

Columbia, SC 

 
    What do you do when a new public school in a well respected district is constructed down the 

street and you have no money for marketing to compete?  ñHow can we let our community know 

what a unique educational opportunity we provide?ò asked Barbara Cole, the principal of St. 

John Neumann Catholic School in Columbia, South Carolina. Her answer was, The Personal 

Touch. By adding The Personal Touch to our marketing, only the time and talents of a dedicated 

principal, faculty and staff would be required and the investment in time, stationary, and stamps 

easily recouped by one newly enrolled family. 

     We incorporate The Personal Touch by making people feel a part of our school family from 

their very first contact.  With each family who tours or calls for information about our school, we 
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ask for their names, addresses, and ages of their children.  This information is entered into our 

data base, and these new prospects begin receiving our the monthly newsletter, The Eagle 

Events.  After touring our school, Mrs. Cole writes a personal, handwritten note to each family, 

thanking them for their interest in our sch ool.   Mrs. Cole also sends a personalized Christmas 

card from the SJN Family to main tain contact during the year, and or Catholic Schools Week, 

sends another handwritten invitation to all of our prospective families, encouraging them to join 

in the special celebrations, particularly our Open House. Once an application is received for a 

new student, she sends another personal note, congratulating the family for their decision to 

provide a Catholic education at SJN.  Mrs. Cole says, ñOnce we get them in the door, they are 

ours! The warm family, Christian atmosphere, the respect shown by the students, and the 

smiling faces of our teachers, quickly win families.  Then the notes I write keep communication 

open until that acceptance process is completed.ò 

     The personal touches donôt stop with the acceptance of a child.  Beginning each school year, 

the PreSchool and Kindergarten teachers make home visits to meet the children and their 

families.  The first grade teachers  have an afternoon drop in, while the teachers in second 

through sixth grades send handwritten notes to their students, welcoming them to school.   New 

families to the school are assigned a mentor family to add The Personal Touch, as these new 

families are guided through the adjustment of the first year.  During the school year, students 

get cards from Mrs. Cole to celebrate holidays such as Halloween, Thanksgiving, Christmas, 

Valentineôs Day, and Easter. Notes go home to recognize other special events, like birthdays or 

the birth of a sibl ing.  New babies in a family receive an SJN shirt and hand-knitted booties 

made by Mrs. Cole. Our new moms receive a ñHugs for New Momsò book, while older siblings 

receive a kangaroo with a special pocket for prayers.  

    The teachers write encouraging notes on all tests.  These tests  are then sent to Mrs. Cole, who 

adds her own words to each child. Children really feel The Personal Touch as Mrs. Cole passes 

them in the hall and comments on  progress of their most recent test or congratulates them on 

some special event in their lives. 

     Words of appreciation are not limited to students.  Handwritten notes go to parents and 

grandparents thanking them for the support of their stu dents and of the school. Student families 

frequently get notes from Mrs. Cole sharing her appreciation of the time ñMomò spends making 

education meaningful for classes.  Teachers frequently receive ñBrownie Pointò notes attached to 

a tasty brownie, recognizing them for a job well done. 

     When asked how she has time to do all of this writing,  Mrs. Cole gives credit to her faculty, 

who keep the school running like a ñwell-oiled machine.ò This frees her to give time for The 

Personal Touch to each student, encouraging them to feel special.  When the children feel the 

personal concern of the principal and faculty of SJN, new schools no longer seem to be a major 

concern and the enrollment keeps growing.  This year our school has been awarded the National 

Blue Ribbon Award from th e State Department of Education, and  the Fidelity Award from the 

International All iance of Invitational Education  and has been accredited by SACS-CASI 

(Southern Association of Colleges and Schools).  We feel that our marketing strategy has helped 

us recruit and keep ñthe bestò while costing only the time needed to provide The Personal Touch. 
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My Student Beyan  
By Michael Rocards (mrocards@aol.com ) 

 

 Beyan is an African American young man who is big and stereotypically looks like the 

African American portrayed in movies and  TV who is supposed to be frightening.  Beyan took 

my group process course.  In writing exams, he did about B-work, but I noticed in class that he 

occasionally volunteered answers that showed me that he had a remarkable ability to connect 

things.  

 So I asked him to make a connection before he volunteered saying to him that I knew 

that he was good at putting things together.  Sure enough, he saw what I was getting at and 

made the connection that I was looking for.  After that day, he increased his participation in 

class  because he now knew that I understood he was a good student who could make 

connections and I respected his ability. 

 I decided that, however he did on the final, I was going to give him an A in the course 

because his ability  to write exams was less than his ability to understand the concepts and 

connect them.  He turned in an excellent term paper and then earned an A on the final.  So he 

got an A in the course based on my usual criteria. 

 I feel like I invited him to participate more fully and, by doing so, he felt that he was a 

valuable and responsible person who could do better on exams than he had been doing.  So itôs 

nice when we can see the theory at work so clearly.   

 

Alliance Affiliates and Activities  
 

Invitational Education with an International Flavor  
Submitted by the Ohio IAIE Chapter  
 

 Attendees at ñThe Bridges to the World Conference on Global Partnerships in Educationò 

received an introduction to Invitational Education concepts. Held at Bowling Green State 

University in October,  the conference focused on best practices, collaboration and innovation in 

global educational programming. Park St. Intermediate principal Ed Gwazdauskas, a member of 

the Ohio IAIE Chapter Steering Committee, gave an overview of IE concepts and their 

application at the school located in Grove City, Ohio.  (Ed Gwazdauskasôs school, Park Street 

Intermediate, received the Inviting School Award in 2006). Partnerships with Tai Po Old Market 

School (Plover Cove) in Hong Kong and with Liebenberg Primary School in Malmesbury, South 

Africa were also highlighted in the presentation. Teachers Katie Nowak and Andy Stotz joined 

Gwazdauskas, Leibenberg Principal Ancil Syms and teacher Janine Adonis in a presentation 

about the partnership between their schools. 

Park Street Intermediate had the honor of hosting three educators and five students 

from Liebenberg Primary School (K-7) for two weeks.  Liebenberg is located in the Western 

Cape of South Africa, just 60 miles north of Cape Town.  The partnership between the two 

schools started a year ago, with the purpose of promoting global education through a ñcivic 

lensò.  For the past year, teachers from PSI and Liebenberg, along with the endorsement from 

the Ohio Department of Education, have searched for unique ways the two schools can enrich 

mailto:mrocards@aol.com
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their partnership while impacting student motivation and achievement.  Through emails, letters, 

and phone conferences, the two schools have worked on lessons tied to academic content 

standards and brainstormed ideas on teacher-student exchanges.  With the help from the South 

African Education Council, Bowling Green State University, and several fundraisers completed 

by students of Liebenberg Primary, the dream of coming to America for the very first time came 

true as the delegation flew over 18 hours to be a part of the Park Street family.   

 Students and educators from South Africa visited many classrooms at PSI throughout 

their stay, sharing ideas about their culture and how interdependent the world is today.  Several 

families from PSI graciously hosted the delegation for the entire two week period.  The 

delegation along with their host families traveled to the Grove City foo tball game, Hocking Hills,  

shopping centers, Circleville Pumpkin Festival and Bowling Green State University.   

 The partnership will now look for ways to engage community stakeholders in the 

discussion of global and invitational education and the impact it can have on a school and an 

entire community.  For now, students from PSI are looking forward to using video confer encing 

with Liebenberg.  Students and educators will have the ability to see and communicate with each 

other through a live internet feed regarding common lessons and projects throughout the 

academic school year.  The Park Street Intermediate School Community feels that not only will 

this partnership motivate students to achieve at high levels, but will intrinsically impact their 

lives forever.  

 

American Educational Research Association Special Interest 

Group in Invitational Education  
By Jenny Edwards 

 

In April  2008 , the American Educational Research Association held its annual meeting in New 

York. The programs sponsored by the IAIE-SIG are listed below. 

 

Assessing Multicultural Dispositions for Developing Teachers Who Invite All Students to Learn  

At the business meeting, Dr. Franklin Thompson (pictured at left) from the 

University of Oklahoma at Omaha presented information about his instrument, 

the Multicultural Dispositions Index  (Thompson, 2008), and he explained how it 

was developed and validated. He conducted a three-year pilot study and a five-year 

principal study in the process of developing and validating the instrument, which 

teachers can take to determine the degree to which they exhibit multicultural 

dispositions. Subscales include Cross-Cultural  Competence, Multicultural 

Worldview, Knowledge of Self, and Professional Skills and Commitment. He 

suggested that teacher candidates can use the instrument to determine their ability 

to teach diverse students, and faculty can emphasize the dispositions in their 

courses for teacher training candidates. 

 

Learner -Centered Instruction for Inviting Students to Learn  
Jeffrey Cornelius White from Missouri State University and Adam Harbaugh  from the University 

of North Carolina -Charlotte discussed their model of ñLearner-Centered Instruction: The Relational, 

Facilitative Coreò (Cornelius-White & Harbaugh, 2008). They invited the seminar participants to think 

about their favorite teachers and consider what they remembered about them, what they did to make 

learning fun and challenging, and whether they grew as people as a result of being in the teachersô classes. 
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Then, they demonstrated how these teachers had used the elements of learner-centered instruction by 

showing warmth, creating trust, having empathy, and being real. They discussed the positive relationships 

that these teachers had built with their students.  

 

Scientistsô Use of Analogies for Making Science Instruction Inviting 
Marie Iding  from the University of Hawaii -Manoa and Jan McNeil had written a paper on 

ñScientistsô Use of Analogies for Teaching: Understanding and Discoveringò (Iding & McNeil, 2008). They 

investigated how scientists used analogies with students for creating invitin g learning environments in 

their science classes. They discussed how analogies help students relate what they are learning with what 

they already know. They had invited 17 scientists from Germany, Italy, Russia, Turkey, and the United 

States to fill out a questionnaire in which they discussed the analogies that had helped them to learn 

science, as well as information about the relationship between culture and analogies. They also gathered 

demographic data. 

Eleven of the scientists discussed analogies that had been helpful in their science education 

teaching. The scientists said that analogies are familiar to students and that analogies help to simplify 

complex concepts so that learners can understand them. The analogies enable students to visualize the 

concepts, contain surprising elements, and assist students in viewing concepts with new eyes. Analogies 

help students to remember concepts and understand them. On the other hand, analogies can oversimplify 

concepts and be inaccurate. Eleven of the scientists also reported that analogies helped them to view the 

scientific work that they were doing. Some of the scientists discussed how they had used analogies in the 

process of solving problems and making new discoveries.     

 

Assimilation and Affirmative Action in  French Education Systems To Create Invitational 

Learning Environments  

Elise Langan from New York University presented a paper on ñAssimilation and Affirmative 

Action in French Higher Education Systems.ò She shared about her investigation into the use of 

invitational practices in welcoming immigrants into the French educational system. She suggested that, 

for a long time, educators in France have sought to assimilate newcomers into their educational system 

and to help them to achieve and learn. In 1982, Francois Mitterand created Educational Priority Zones 

(ZEPs) in the suburbs, which included students from Algeria, Morocco, and Tunisia. He believed that 

ñsocial inequalities affect educational achievementò (p. 5). The goal was to provide additional funds, staff, 

tutoring, and educational hours for immigrants.  

In 2001, France began using an affirmative action program to invite immigrants to attend 

Lôinstitut des etudes politiques (Political Science), more commonly known as the Sciences Po institution. 

Most students who attend Sciences Po are automatically admitted to LôEcole National dôAdministration, 

in which many government leaders are educated. Eighteen ZEP students were admitted to Sciences Po in 

2001 without taking the entrance examination. In the 2006 -2007 school year, 359 ZEP students were 

enrolled in Sciences Po, with 50-70% of the students having unemployed or working-class parents. 

Scholarships were used by 75% of these students, and they 

were able to access tutoring.  This program of affirmative 

action is called ñdiscrimination positive ò (p. 9) and is 

based on the belief ñof the French school as an agent of 

socializationò (p. 14).       

Pictured: (from left) ð(back row) Adam Harbaugh 

(Presenter), Jeffrey Corneluis-White (Presenter), Laura 

Frey (Discussant), Jenny Edwards (Program Chair) (front 

row) Joseph Ciechalski (Treasurer), Kathy Berg 

(Treasurer), Elise Langan (Presenter), and an unknown 

man who attended the session. 
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Association for Supervision and Curriculum Development 

(ASCD)/IAIE Network  
 

Melissa Cain , University of Findlay, is the chair for the Invitational Education ASCD/IAIE 

Network.  The Network has a newsletter edited by Cain.  She invites IAIE members to join the network, 

which has as its mission to create and enhance optimal learning environments for everyone in and around 

schools.  Volunteers are needed to help with membership recruitment, newsletter, and advisory group.  

Melissa can be contacted at cain@findlay.edu  

  

SENIOR ACTIVES  
 Diane Recupero is the Chair of the IAIE Senior Actives Group.  Senior actives are IAIE members 

who have retired, although most seem to be as busy as everéif not more so.  Diane wrote in the most 

recent IAIE Senior Actives Newsletter that  ñit is our hope as Senior Actives that we can network, as a 

group, to support our continued missions, share personal stories and accomplishments in this new phase 

of our lives; while brainstorming ways to pass on to the next generation of dedicated educators the 

knowledge, talents, and expertise that we have obtained during our many years of service.  One of the 

contributions Senior Actives make to IAIE is in reviewing and publishing book reviews.  We hope you 

enjoy the following reviews.ò 

 

 
Book Reviews  
ñThe Secret Revolutionò (2007, Trafford Publishing)  

Written by Dr. Emmanuel Bernstein  

 

Review by Prof. Howard D. Hill , Former D irector of Chapter Programs at Phi Delta Kappa 

International and retired  Vice President for Academic Affairs at Claflin University (S.C)  

 

Introduction  

 Dr. Emmanuel Bernsteinôs authorship of The Secret Revolution (Trafford Publishing, 2007) is an 

intriguing mix of idealism and educator frustration. The publication pre -supposes that PreK-12 educators 

could be more successful in their ventures if the Innovative Educati on model replaced Conventional 

Teaching as a way of running schools. This essentially means that Innovative Education should be more of 

the norm rather than the unexpected. 

 The book is an easy read, and it does not take readers long to sense the authorôs desire to take 

readers--mainly educators--down paths some might not be inclined to travel. (The bookôs title might 

offend traditionalist educators.) With Secret Revolution as the bookôs title, this initially makes the 

publication appear devious. If the information it promoted , is worth embracing, why does it have to be 

referred to as a secret revolution? 

 The author appears to be making readers feel material in the book will work well in PreK-12 

public and private schools that enroll relatively high percentages of self-regulated learners. These settings 

are where expected student conduct and teacher expectations are the norms. In school settings where 

these conditions are not so apparent, there might be confusion and chaos resulting for teachers, students, 

and the community should Innovative Education methods be employed.  

 There are education-related publications similar to The Secret Revolution, and most have enjoyed 

significant shelf life. However, what Jonathan Kozol, for example,  writes about is quite revolutionary as 

mailto:cain@findlay.edu
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far as his findings and recommendations are concerned. But, unlike Bernstein, he writes from the use of 

ethnographic and survey data related to extreme socio-economic and racial conditions impacting 

educational outcomes. The Secret Revolution and its recommendations are targeted to anyone who 

wishes to embraces Innovative Education as a teaching philosophy. 

The book is both persuasive and unpersuasive in its intent. But its unpersuasive aspects are not 

rammed down readersô throats without explanation. Bernstein believes Innovative Education teaching 

strategies are vastly superior to those of Conventional Teaching and illustrates reasons for the belief. A 

problem with this assumption is that success in teaching and learning is based on strategic input 

variables. Hence, effective teaching derives from strong school personnel, peer associations, the context of 

instruction and, more importantly, expected learner outcomes.  

Were George Counts alive, he and Bernstein would be acquaintances based on their unique and 

revolutionary philosophies in education. Counts was a social deconstructionist whose book titled Dare the 

School Build a New Social Order caused a stir in the 1930ôs. The publication was premised on the belief 

that for education to improve, its infrastruc ture must be torn down and replaced. While Bernstein does 

not go far with his theoretical constructs and underpinnings, he is of the opinion that much of what is 

done in schools today needs to be altered and replaced with a new order of doing things, i.e., Innovative 

Education. 

 Bernstein is so convinced of quality of the Innovative Education approach that he dedicated this 

publication to:  

 Those brave teachers, parents, students, administrators, politicians,  

 communities and states that have dared to stand up for a humane,  

 effective Education and against systems of rigid, authoritarian Schooling 

  around the world.  

It will be revealed within a few years if The Secret Revolution will usher in a revolutionary 

education philosophy and stand the test of time. If it succeeds, the philosophy will draw to it legions of 

followers and adherents through persuasive and revolutionary-like thinking designed to overhaul PreK -12 

education. The least that will take place will be conversations advocating an acceptance or rejection of the 

premise of Innovative Education.  

ONWARD  

 The Secret Revolution contains 21 chapters, and the chapters are not necessarily complimentary 

to each other. One can begin reading anywhere in the book and begin absorption of the philosophy behind 

Innovative Education . Some chapters, like the ones below, convey unique messages: 

 Chapter II. Schooling vs. Education and the Definition of Schizophrenia.  

 Chapter VIII. Extremes in Conventional Schooling: Coercive, Lockstep, Conventional Teaching. 

 Chapter XII. The Worst Teachers- Harming the Student  

 Chapter XVI. Tests as Weapons of Mass Destruction in the War against Education 

 Chapter XVII. Meet the Revolutionaries  

 Chapter XXI. Ideal Schools for the Future: Beyond Choice, Freedom, and Far Beyond       

                Conventional Schooling 

 There are 15 other chapters that present revolutionary and sometimes mind-boggling ideas in 

support of Innovative Education. These discussions cover educational leadership, psychology, testing, 

teaching, children, and curriculum. Bernsteinôs professional tag line is a psychologistôs adventures in 

education. 

 The major drumbeat of The Secret Revolution is the disaggregation of the differences between 

Conventional Schooling and Innovative Education. Looking closely at the concept, it is also designed to 

provide students (and teachers) many choices, individualized programs, and nurturing of all involved with 

the concept. Conventional Schooling is supposedly the opposite of Innovative Education. 
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CORE EMPHASIS  

Between pages 361-369, Bernstein provides 72 Characteristics of Conventional schooling. Without 

presenting a statistical analysis on any of the comparative characteristics between Conventional Schooling 

and Innovative Education, the reader is left to decide the merit of each as teaching tools. In the hands of a 

group of educators, regardless of their teaching philosophies, there is something positive to be found in 

most of the characteristics. 

 But these opposite comparisons are too simplistic to be recommended as truths and untruths in 

the complex field of teaching and learning. For instance, a dictum for Conventional Schooling calls for 

evaluation by tests, using number and letter grades. Innovative Education calls for evaluation without 

tests and grades. These two characteristics (#24) are stated as being incompatible with each other. In 

actuality, each characteristic could have a life in the hands of a practitioner whose school setting is 

structured for a particular use.  

 But in a positive manner, Characteristic #43  (Trying to make everyone a scholar) weighs heavily 

and favorably on the side of Innovative Education while at the same time providing appropriate and 

respect to Conventional Schooling: Conventional Schooling calls for making everyone a scholar. 

Innovative Education seeks to help students to be in touch with the best of themselves and to become 

more whole and integrated as persons. Excellent.  

 A pearl expression by Bernstein is found in chapter XIII under the sub -heading- ñThe Best 

Teachers are All Differentò. His supporting rationale is this: ñOne kind of best teacher does not teach by 

Conventional standards. Another best teacher uses some Conventional approaches, yet still is basically 

Innovative.  

 In chapter XVI, Bernstein goes further in his  denunciation of tests: ñTests are not only practically 

useless as tools for Education; they are also destructive to learning. They are particularly unhelpful and 

damaging when they are used in attempts to compare students with one another, motivate them, or 

evaluate their abilities. High -stakes tests are forms of terrorism. Tests are bombs that destroy some 

childrenôs self-esteem and hope.ò 

IN CONCLUSION  

 The Secret Revolution is what it is.  there is no denying or changing this fact. Throughout the 

publication, one searches constantly for the ñbombsò or something of a violent nature to spur on the overt 

rejection of traditions in teaching and learning for their lack of robustness or potency. But nothing in it is 

even apparent to suggest the ingredients for a secret revolution to take place in PreK-12 education. 

Revolution in the bookôs title is figurative language designed to suggest that some things that are worth 

embracing are done in some form of secrecy that are later shared with others. 

 In the main, Bernstein is stressing that not every child is going to be a great scholar, but every 

child possesses gifts and possibilities for achievement. He feels that societyôs broad obligation is to teach 

and nurture its young people to what is in them in the pursui t of life, liberty, and happiness, individually 

and collectively. Doing so demands not simply breaking with many of the old educational traditions, but 

also challenging the notion that there is a preferred way to teach. Innovative Education seeks to take on 

this challenge. 

___________________________________________________________________  

ñBridging the Chasm Between Research and Practice:  A Guide 
to Major Educational Research ò (2008, Rowman & Littlefield 
Publishers)  by Royal Van Horn 
Review written by Frank Charles Winstead  
 

In his book Professor Van Horn has presented research findings that ought to be made known to 
all classroom teachers to guide and reinforce their practices. The book itself with its preachments based 
on persuasive research should be in the hands of every status school leader (our school principals and 



 18 

superintendents) and every policy maker (school board members and legislators) to guide them in their 
decisions about children and their schooling.  

Those of us who are veterans of service in the public schools will find very few surprises in the 
research findings reported by Professor Horn. Through my experiences as a classroom teacher, school 
principal, district level administrator, and more recently as a consultant and motivational sp eaker for 
groups of educators, I have, along with the very great majority of practicing teachers and school principals 
I have met, come to ñknowò intuitively much of what the research reported by Professor Horn 
demonstrates so convincingly. The enduring challenge has been, and is, to communicate and then 
incorporate the practices that have been urged by the research. That we have not done so is an indictment 
of our profession and of those who make educational policy. 

Throughout his book Horn enlists directl y the researchers by highlighting their key statements 
and conclusions. He signals the reader to those passages with the heading: WORDS ON FIRE. In 
Chapter 2, ñFlunking Kids/Grade Retentionò the research findings against retention include these two 
ñWORDS ON FIREò : The weight of empirical evidence argues against retention. (Holmes 1989, 28) 
and Thus, the results yielded from recent reviews and meta -analysis provide convincing prima fascia 
evidence suggesting a strong case could be made for grade retention as ñeducational malpractice ñgiven 
that research has failed to demonstrate the effectiveness of grade retention as an academic intervention. 
(Jimerson 2004, in Walberg 2004, 82). Horn adds several other research reports challenging the wisdom 
of the practice of retention and concludes: ñ...it is safe to say that retention is, in large part, caused by the 
fact that children start kindergarten with radically different early -life experiences.ò 
 The concern of Professor Horn for early-life experiences led him to collect research in Chapter 3, 
ñRadical Differences in the Early Lives of Children,ò on several variables. They are: ñBooks in the Home 
and School,ò ñReading to Children,ò ñKnowledge and Skills of Kindergªrtners,ò ñDifferences in the Early 
Language Experience of Children,ò ñThe Antireading Community,ò ñWords in the Homes of Children at 
Age 3,ò ñBabies and Books,ò ñAmerican Academy of Pediatrics,ò ñPoverty,ò ñFood Insecurity and Hunger,ò 
ñCost of Food and Health Care,ò and ñLead Poisoning in Children.ò Drawing on all the research Horn 
observes it is ñclear that many children are at risk of academic failure.ò He draws on the work of Frymier 
(1992) to emphasize that there are four other risk categories besides academic failure. They are: family 
instability, family socioeconomic situation (income), family tragedy, and personal pain (e.g., the child was 
abused or attempted suicide). Horn closes this chapter with WORDS ON FIRE  from Frymier: ñChildren 
who fail, often fail in everything they do.ò  

Horn offers some hope through ñSafety Nets and Remedial Programs,ò his fourth chapter. His 
analysis of the research in this area led him to several generalizations. The reader will want to examine the 
basis for each and the implications for school practice. Two of the author's generalizations trump all 
others. In his first he says: ñDirect instruction by a qualified teacher or trained adult is the approach of 
choice (for remediation).ò Horn defines ñdirect instructionò as one teacher working directly with children 
on the content of the lesson at the appropriate level of difficulty. In his second generalization he reports 
that one-to-one teaching with children ñis a proven intervention that can bring a child up to grade level in 
as little as one semester's time.ò The research suggests that remediation is less than effective with a 
student group that includes more than three members.  

In Chapter 5 Horn reports: ñSize Matters: Class Size and School Size.ò There is no agreement 
about the size of a ñsmallò school or of a ñlargeò school. Neither is there a single standard for judging the 
effectiveness of classroom performance. Given those realities, Horn reports research that ñgives us 
insights into how we might refor m schools to better serve students.ò His review leads him to conclude, 
however, that though ñcombining the positive effects of smaller classes in smaller schools might have a 
strong interaction effect, research supporting this logic is not extant.ò 
 Arguably the most contentious issue in educational practice today is considered in Chapter 6: 
ñAssessment and High-Stakes Testing.ò The research reported by Professor Horn is less than encouraging. 
He concludes: ñHigh stakes testing programs are in place in the hope that they will improve achievement, 
but the evidence shows that they do not.ò 

To begin his final chapter, ñDiscussion, Implications, and Recommendations,ò the author repeats 
the opening sentence of his book: ñThis book is about science.ò I disagree. His book is, rather, about 
educational research, a field of endeavor with unique characteristics and a proud professional dignity. I 
regret that Professor Horn felt compelled to label his report as science. I doubt he can win acceptance of 
educational research as science, and, more than that, he does not need to. He has, with his first six 
chapters performed a very valuable service for educators at every level. He has presented summaries of 
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research that should guide practice, and he has, throughout those chapters, offered observations and 
suggestions to stimulate discussion and change.  

However, early in his final chapter Professor Horn says: ñThe discussion that follows will 
comment on the research, show that it is interconnected, and allow me to offer suggestions.ò He fails to 
demonstrate the interconnected nature of the research he promised, and many of his assertions and 
suggestions have little if any foundation in the research he has carefully presented in the previous six 
chapters. For example, he asserts, ñ...the vast majority of educatorsðat all levelsðknow very little of the 
research.ò Though my experience tends to support his observation, neither of us has education research to 
justify that statement. Again without research base he says, ñ...school administrators need to chisel out 
time every week for the faculty to study and discuss the research.ò Horn's mix of personal opinion and 
hopes for American education, however noble, inspired, and even on-target, when offered on the same 
platform with actual  research findings make for confusing guidance for novice readersðthose educators 
Horn says ñknow very little of the research.ò On the positive side, for example, he deals directly and 
forcefullyðfrom the researchðwith the issue of ñgrade retention.ò He concludes: ñWe should quit 
retaining children; it obviously does not work.ò  

The educators I know will be well served by this work by Professor Horn. I hope each of my 

professional friends will get her/his own copy, make copies available to the teachers in her/his charge, 

and ñchisel out timeò for teacher and administrator groups to discuss the findings of the research. 
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